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“We know that high-quality teaching is the thing that makes the biggest
difference to young people’s academic successes,” Education Endowment

Foundation.

Rationale

The Early Career Teacher (ECT) induction process at ContinU Plus Academy ensures that the
appropriate guidance, support and training includes the development of skills, knowledge,
expectations, lesson observations and learning environment walks are provided through a
structured, but flexible personalised programme with the individual teacher. Alongside this, there is
additional guidance, support and training provided through the Early Career Teacher (ECT)
framework. These programmes will enable an ECT to form a secure foundation upon which a
successful teaching career, fulfilling their professional and statutory duties, can be built.

The term ‘early career teacher’ refers to a newly qualified teacher in their first or second year of
induction.

All qualified teachers who are employed in a relevant school in England must, by law, have
completed an induction period satisfactorily, subject to specified exemptions.

From September 2025, the Early Career Framework (ECF) will be superseded by the updated Initial
Teacher Training and Early Career Framework (ITTECF). The change is to simplify the terminology
used and does not represent any additional requirements to statutory induction.
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1. Aims

The school aims to:

? Runan ECT induction programme that meets all of the statutory requirements underpinned by
the initial teacher training and early career framework (ITTECF) from 1 September 2021
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> Provide ECTs with a supportive environment that develops them and equips them with the tools
to be effective and successful teachers

> Make sure all staff understand their role in the ECT induction programme

2. Early Career Teacher (ECT) induction transitional arrangements

This policy applies to ECTs who start their induction on or after 1 September 2021.

3. Legislation and statutory guidance
This policy is based on:

e  The Department for Education’s (DfE’s) statutory guidance Induction for early career
teachers (England) from 1 September 2021

e The Early career framework reforms

e  The Education (Induction Arrangements for School Teachers) (England) Regulations 2012

The ‘relevant standards’ referred to below are the Teachers’ Standards.

4. The ECT induction programme

The induction programme will be underpinned by the ECF, enabling ECTs to understand and apply
the knowledge and skills set out in the ECF.

Prior to the ECT serving their induction, the headteacher - Sara Devo (SD) and appropriate body
must agree that the post is suitable.

For a full-time ECT, the induction period will typically last for 2 academic years. Part-time ECTs will
serve a full-time equivalent. Up to one term of continuous employment may count towards
completion of the induction period.

The programme is quality assured by Prince Henry’s Teaching School Hub, our ‘appropriate body’.

4.1 Posts for induction
At ContinU Plus Academy each ECT will:

> Be provided with the necessary employment tasks, experience and support to enable them to
demonstrate satisfactory performance against the relevant standards throughout, and by the
end of, the induction period

? Havean appointed induction tutor/mentor — Tracey Roberts (TR), who will have qualified
teacher status (QTS)
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o The mentor and the induction tutor are two discrete roles with differing
responsibilities and it is expected that these roles should be held by different
individuals. In exceptional circumstances it may be necessary for the headteacher to
designate a single teacher to fulfil both roles.

o Inthe circumstances at ContinU Plus Academy the Induction Tutor will be fulfilled by
the same member of staff.

> Have a reduced timetable to allow them to undertake activities in their induction programme; in
their first year, this will be no more than 90% of the timetable of our existing teachers on the
main pay range, and in their second year, this will be no more than 95% of the timetable of our
existing teachers on the main pay range

> Regularly teach the same class or classes

? Take part in similar planning, teaching and assessment processes to other teachers working in
similar posts

> Notbe given additional non-teaching responsibilities without appropriate preparation and
support

? Not have unreasonable demands made upon them
> Not normally teach outside the age range and/or subjects they have been employed to teach

? Notbe presented with unreasonably demanding pupil discipline problems on a day-to-day basis

4.2 Support for ECTs
At the ContinU Plus Academy we support ECTs with:

> Their designated induction tutor/Mentor (TR), who will provide day-to-day monitoring and
support, and co-ordinate their assessments, provide regular structured mentoring sessions and
targeted feedback

? Observations of their teaching at regular intervals, and follow-up discussions with prompt and
constructive feedback

> Regular professional reviews of their progress, to take place termly (except in terms where
formal assessment is held), at which their induction tutor will review objectives and revise them
in relation to the relevant standards and their current needs and strengths

? Chances to observe experienced teachers, either within the school or at another school with
effective practice

4.3 Assessments of ECT performance

Formal assessment meetings will take place in the final term of the ECT’s first year (term 3) and the
final term of their second year (term 6), and will be carried out by either the headteacher (SD) or the
ECT’s induction tutor (TR).

These meetings will be informed by clear and transparent evidence gathered from progress reviews
during the preceding assessment period, and drawn from the ECT’s work as a teacher and from their
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induction programme. Copies of the evidence relied on will be provided to the ECT and the
appropriate body.

After each formal assessment meeting, a formal assessment report will be completed that clearly
shows how the ECT is performing against the relevant standards. The headteacher (SD) will also
recommend to the appropriate body in the final assessment report at the end of the programme as
to whether the ECT’s performance is satisfactory against the relevant standards.

The ECT will add their own comments, and the formal assessment report will be signed by the
headteacher (SD), induction tutor (TR) and the ECT.

A copy of the formal assessment report will then be sent to the appropriate body. The final
assessment report will be sent within 10 working days of the meeting, for the appropriate body to
make the final decision on whether the ECT has passed their induction period.

In the event that the ECT leaves this post after completing one term or more but before the next
formal assessment would take place, the induction tutor or headteacher (SD) should complete an
interim assessment to ensure that the ECT’s progress and performance since the last assessment is
captured.

4.4 At-risk procedures

If it becomes clear during a termly progress review or at the first formal assessment point that the
ECT is not making sufficient progress, additional monitoring and support measures will be put in
place immediately, meaning:

> Areas in which improvement is needed are identified

> Appropriate objectives are set to guide the ECT towards satisfactory performance against the
relevant standards

> An effective support programme is put in place to help the ECT improve their performance

The progress review record or formal assessment report will be shared with the appropriate body,
alongside the support plan, for it to review.

If there are concerns about the ECT’s progress during their subsequent progress reviews or formal
assessment, as long as it is not the final formal assessment, the induction tutor or headteacher (SD)
will discuss this with the ECT, updating objectives as necessary and revising the support plan for the
next assessment period.

5. Early Career Framework

The Initial Teacher Training and Early Career Framework (ITTECF) underpins an entitlement to
additional support and continued professional development for NQT’s in the first two years of their
career.
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5.1 The Five Core Areas

The content of the ITTECF has been designed to build upon, and complement, early career teachers’
initial teacher education. It is intended to support them to develop in five core area:

Behaviour management
Pedagogy

Curriculum

Assessment

vk wN e

Professional Behaviours

5.2 How does it link to the teachers’ standards?

In order to align these core areas to the existing Teachers’ Standards, the content of the ECF is
presented in eight sections:

> High Expectations (Standard 1 — Set high expectations)

How Pupils Learn (Standard 2 — Promote good progress)

Subject and Curriculum (Standard 3 — Demonstrate good subject and curriculum knowledge)
Classroom Practice (Standard 4 — Plan and teach well-structured lessons)

Adaptive Teaching (Standard 5 — Adapt teaching)

Assessment (Standard 6 — Make accurate and productive use of assessment)

Managing Behaviour (Standard 7 — Manage behaviour effectively)

Professional Behaviours (Standard 8 — Fulfil wider professional responsibilities)

WO NN N NN

5.3 How is the Initial Teacher Training and Early Career Framework broken down?

As you access this online professional development tool, you will notice that each standard is broken
down into two types of content, ‘Learn that...’ and ‘Learn how to...’

The ‘Learn that..." statements are key statements that have been drawn from current high-quality
evidence from the UK and overseas around ECT knowledge. The ‘Learn how to...” statements give
practical guidance on the skills that the ECTs should be supported to develop.

5.4 How does the ITTECF align with the Ambition Institute Early Career Framework
Programme?

The programme is composed of three strands. A strand is the sequenced content that a newly
qualified teacher will work through over the period of roughly a term. Each strand has a core focus:

Initial Teacher Training and Early Career Teacher Policy / Page 5



Initial Teacher Training and Early Career Framework Review due: June 2026

mainly Behaviour, Instruction, or Subject. Each strand includes relevant aspects of other strands as
well as important ideas and practice about teacher self-regulation.

Each strand is composed of 12 modules: one overview module and eleven core modules. These are
designed to be worked through on a weekly rhythm. Each module has three associated development
areas. Teacher improvement works best when it is focused on changing one aspect of practice at a
time -- participants work on a maximum of one development area per week as part of the coaching
process. To ensure lasting changes in practice, teachers remain on a strand for the duration of the
term. This ensures that teachers have the necessary time to practice and habitualise changes to their
classroom practice.

6. Roles and responsibilities

6.1 Role of the ECT
The ECT will:

> Provide evidence that they have QTS and are eligible to start induction

? Meet with their induction tutor at the start of the programme to discuss and agree priorities,
and keep these under review

> Agree with their induction tutor how best to use their reduced timetable allowance and
guarantee engagement with their ECF-based induction

> Provide evidence of their progress against the relevant standards
> Participate fully in the monitoring and development programme

> Participate in scheduled classroom observations, progress reviews and formal assessment
meetings

> Agree with their induction tutor the start and end dates of the induction period, and the dates of
any absences from work during the period

> Keep copies of all assessment reports

When the ECT has any concerns, they will:

? Raise these with their induction tutor as soon as they can

> Consult with their contact at the appropriate body at an early stage if there are difficulties in
resolving issues with their induction tutor or within the school

6.2 Role of the headteacher
At the ContinU Plus Academy the headteacher will:

> Check that the ECT has been awarded QTS and whether they need to serve an induction period
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Agree, in advance of the ECT starting, who will act as the appropriate body
Notify the appropriate body when an ECT is taking up a post and undertaking induction
Make sure the ECT’s post is suitable according to statutory guidance (see section 4.1 above)

Make sure the induction tutor is appropriately trained and has sufficient time to carry out their
role effectively

Make sure the induction mentor is appropriately trained and has sufficient time to carry out
their role effectively

Make sure an appropriate ECF-based induction programme is in place

Make sure the ECT’s progress is reviewed regularly, including through observations and feedback
of their teaching

Make sure that formal assessments are carried out and reports completed and sent to the
appropriate body

Maintain and keep accurate records of employment that will count towards the induction period

Make sure that all monitoring and record keeping is done in the least burdensome and most
streamlined way

Make the governing board aware of the support arrangements in place for the ECT

Make a recommendation to the appropriate body on whether the ECT’s performance against the
relevant standards is satisfactory

Participate in the appropriate body’s quality assurance procedures of the induction programmes

Keep all relevant documentation, evidence and forms on file for 6 years

6.3 Role of the induction tutor/mentor

At the ContinU Plus Academy the induction tutor/mentor will:

>
>

Provide guidance and effective support to the ECT (with the appropriate body where necessary)

Work with the ECT, and colleagues within the school who are involved in the ECT’s induction, to
help make sure the ECT receives a high-quality ITTECF-based programme

Provide, or arrange, effective support — including subject-specific, phase-specific, coaching
and/or mentoring

Carry out regular progress reviews throughout the induction period

Undertake 2 formal assessment meetings during the induction period, coordinating input from
other colleagues as appropriate

Carry out progress reviews in terms where a formal assessment doesn’t occur

Inform the ECT following progress reviews of their progress against the relevant standards, and
share records with the ECT, headteacher and relevant body

Inform the ECT during the formal assessment meeting of the judgements to be recorded on their
formal assessment record and invite the ECT to add their own comments

Regularly meet with the ECT for structured mentor sessions to provide targeted feedback
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> Make sure the ECT is aware of how they can raise concerns about their induction programme or
their personal progress, both within and outside of the school

> Take prompt, appropriate action if the ECT appears to be having difficulties

> Make sure that all monitoring and record keeping is done in the least burdensome way, and that
ECTs are not asked for any evidence that requires the creation of new work

6.5 Role of the governing board
At ContinU Plus Academy the governing board will:

? Make sure the school complies with statutory guidance on ECT induction
> Be satisfied that the school has the capacity to support the ECT

? Make sure the headteacher is fulfilling their responsibility to meet the requirements of a suitable
induction post

> Investigate concerns raised by the ECT as part of the school’s grievance procedures

? Ifit has any concerns or questions, seek guidance from the appropriate body on the quality of
the induction arrangements and the roles and responsibilities of staff involved in the process

? Ifit wishes, request general reports on the progress of the ECT on a termly basis

7. Monitoring arrangements

This policy will be reviewed annually. At every review, it will be approved by the full governing
board.

8. Links with other policies
This policy links to the following policies and procedures:

> Appraisal
? Grievance

> Pay

A policy summary is included in the ContinU Plus Academy’s Prospectus and the Early Career
Teacher Policy is published in its entirety on the CPA’s website (www.continuplus.org.uk).

Date Policy Created: June 2022 - reviewed and adapted annually
Member of Staff Responsible: Tracey Roberts (Assistant Headteacher)
Review Date: June 2026
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The yearly sequence

Year 1 - Strand 1 (Autumn) Behaviour

Review due: June 2026

Week

Study and Coaching

Onsite Programme

1

B1 Strand fundamentals and
contracting

Introduces foundational elements
of behaviour and supports teachers
and mentors to set up effective
ways of working

B2 Routines

Explores effective routines, the role
of classroom environment and its
connection learning

RAISE routines, basics, task sheets

B3 Instructions

Shares role of high-quality
instructions and how to plan and
reinforce them

B4 Directing attention
Examines monitoring and
reinforcing expectations with
praise, voice and movements

Use of praise

B5 Low-level disruption

Focuses on managing low-level
disruption to learning and how to
maintain a positive environment

Low level disruption

B6 Consistency

Explores how teacher consistency
builds a positive learning
experience

Consistent routines

B7 Positive learning environment
Focuses on the classroom culture
required for pupils to learn
effectively

Positive learning environments

B8 Structured support of learning
Shares the link between success,
behaviour and grain size

B9 Challenge
Explores the role challenge plays in
pupil behaviour

10

B10 Independent practice
Considers the link between
successful independent practice
and expectations, routines and
feedback

11

B11 Pairs and groups

Focuses on how to make paired and
group work successful through
expectations, routines and culture

12

B12 Upholding high expectations
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Focuses on how to make paired and
group work successful through
expectations, routings and culture

Year 1 - Strand 2 (Spring) Instruction

Week Study and Coaching

1 L1 Strand fundamentals and re-contracting

Introduces foundational elements of instruction and supports teachers
and mentors to set up effective ways of working

2 L2 Identifying learning content

Focuses on identifying essential concepts and considering their role in
planning and assessment

3 L3 Instruction for memory
Considers how teaching can support lasting change in pupils

4 L4 Prior knowledge
Examines the implications prior knowledge and misconception have on
instruction

5 L5 Teacher exposition

Explores the challenge(s) when introducing new information and how
modelling, explanations and scaffolds can help

6 L6 Adapting teaching

Focuses on how effective instruction requires adapting teaching to
support and challenge all pupils

7 L7 Practice, challenge and success

Examines what constitutes purposeful practice and how practice is an
integral part of effective teaching

8 L8 Explicit teaching
Explores explicit teaching across a lesson/unit of learning
9 L9 Scaffolding

Focuses on how scaffolds and worked examples can help pupils and how
to gradually remove them

10 L10 Questioning

Looks at how effective questions can deepen and extend pupil thinking
11 L11 Classroom talk

Explores how classroom talk can help to develop pupils’ mental models
12 L12 Feedback

Examines the link between teacher questions, feedback for pupils and
responsive instruction

Year 1 — Strand 3 (Summer) Subject

Week Study and Coaching

1 S1 Strand fundamentals and re-contracting

Introduces foundational elements of instruction and supports teachers
and mentors to set up effective ways of working

2 $2 Planning backwards from learning goals

Focuses on the importance of subject excellence and starting with what
teachers want pupil to learn
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S3 Types of knowledge
Looks at the differing nature of subjects, the importance of mental
models, knowledge and identifying core knowledge within subjects

S4 Gaps and misconceptions
Explores the need to identify and respond to gaps in pupil knowledge and
pupil misconceptions

S5 Acquisition before application
Explores the role secure relevant knowledge can play prior to application
and how to build and check for high success rates

S6 Promoting deep thinking
Focuses on ensuring deep, hard thinking about key ideas that develops
pupil mental models and flexible knowledge

S7 Developing pupils’ literacy
Explores the carrying nature of literacy across and within subjects/phases
and the important role of vocabulary, comprehension and oral literacy

S8 Sharing academic expectations
Examines the inks between challenging academic expectations, purposeful
planning and breaking down and modelling content

S9 Assessing for formative purposes
Examines the link between learning goals, formative and summative
assessments

10

$10 Examining pupils’ responses
Looks at drawing inferences, identifying misconceptions and getting pupils
to elaborate as part of formative assessments

11

$11 Adapting lessons to meet pupil needs
Explores the ways formative assessments can provide inferences to adapt
teaching to meet the needs of their pupils

12

$12 Feedback
Focuses on aspects of effective feedback so that pupils can put it into
action to improve their understanding

Year 2 - Sequence for the whole year

Week Study and Coaching

HT 1 Behaviour

0T 2 Continue strand or revisit priority modules, conducting ‘further reading’
where possible

HT 3 Instruction

0T 4 Continue strand or revisit priority modules, conducting ‘further reading’
where possible

HT 5 L5 Teacher exposition

0T Continue strand or revisit priority modules, conducting ‘further reading’
where possible
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